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Abstract

The main goal of successful flipped English classroom is to enhance student learning and
achievement by reversing the traditional model of a classroom by focusing class time on
student understanding rather than on monotonous lecture. This allows class time to be
devoted to expanding on and mastering the material through collaborative learning exercises,
projects, and discussions. Essentially, the task and teaching material that is typically complete

at home will be do fin the classroom, while the lectures that are usually done in the classroom .

are viewed through avideo or read through abook before coming to the classroom. However,

by fits implementation in English classroom it has also pro and contra from the experts,

lecturers, and students. The paper describes the pro and contra of flipped classroom
implementation in teaching and learning English.
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The Flipped Classroom

The flipped classroom has been developedand made popular by Bergmann and Sams (2012)
who first usedit to overcome the need to give assistancefor studentsathletes therefore they can
grasp what they missed in the class while theywere absent for reason attending competitions.
Initially, the purpose of this method was to record and create the video of some lectures on a
particular subject to facilitate students who had missed the classes to catch up with the group.
The design of thistechnology is main stages of the teaching andlearning process such as
classroom activities and homeworkreversed. That is, theoretical material studied by students
individually by means of watching video lecturesrecorded by the teacher or downloaded from
the Internet websites while classroom activities are devoted to fulfillingpractical tasks and
discussing the major issues with the lecturer. They have been consistent supporters of the
individual approach to the student, considering that it is necessary to offer an occasion for
students to learn in this way, at such times and in forms in which they want it.

The flipped classroom is defined as a pedagogical model in the book “Flip Your Classroom:
Reach Every Student in EveryClass Every Day” Bergmann and Sams (2012) compare the
amount of time spent on learning activities in the traditional andflipped classroom. The
comparison showed that in the flipped classroom much more time is devoted to
practicalactivities instead of studying the theoretical material (75 minutes versus 35 minutes).
The meaningful activitiesdone at classroom since the students must watch the material given
before coming to classroom. A typical flipped classroom strategy is for lecturers to prerecord
lectures and post them online for students to watch on their own so that class time dedicated
to student-centered learning activities. The design required students’ engagement with
material and encourage critical thinking and problem solving. This student-centered model
requiresstudents be responsible for coming to class with a basic understanding of the
materials, so that they can fully participate in class discussion and activities. Content
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acquisition is self-pacedand selfguided, enabling students to manage when and how much
content they view. It will develop interactive experiences, challengestudents to think, and
provide expert approaching and response since open-ended experiences within the classroom
equip students for success by fostering critical cognitive development and promoting
innovation through collaboration.

The Pros

Soliman’s research in 2016regarding students’ opinions of the flipped classroom strategy
which applied in English for Academic class for Egyptian university students at the end of
semester by providing five questions namely: what did you like about this semester?, what
did you not like at all?, how did you feel about the online classes?, did you like getting the
lectures at home?, and what do you think could be done to make the experience more
enjoyable?The students’ responses were positive regarding their satisfaction in
implementation of flipped classroom as seen in the feedback for each of the questions:

1. The online classes are giving me more skills and experience involving in active class
since the lecturer using diverse teaching methods to make the classroom atmosphere
motivating and enjoying for us.

2. This English subject was the most subject that students achieved benefit and learned
much. They liked how learned in class by doing meaningful activities and enjoyed
how lecturer made them learned many things in the same time with no boredom at all
in classroom.

3. Online classes are superior for the reason that quizzes can be completed at any time
also to learn lectures from video and read as preparation before class is an excellent
approach to learn.

4. The flipped classroom is truly advantageous to students as it is an indication to check
whether they were working on the correct path or not.

5. The thing that students liked this semester was the online classes were efficient and
easy to be understood.

A survey research conducted in National Tomsk Polytechnic University in 2015 at Russia by
Evseeva and Solozhenko. The result stated that 85% of students involved in the survey
agreed the idea of integrating the flipped classroom technology into the learning process.
15% of students were not motivated by this technology because of the problems they faced
with such as the difficulties that students experienced working with the electronic course such
as access to internet, limited time for finishing online assignments, complexity with self-
discipline to manage their task properly. Almost all students which is represented by 98%
declared ease of use of e-learning materials as one of the most important advantages of the
course. 75% of students appreciated the great chances for collaboration and communication
via e-learning. Flipped classroom offers lecturers flexible timetable, participation and
motivation of students in studying English as a foreign languages and increase students’
academic performance. Furthermore, it has a positive impact on students’ self-discipline and
self-directedness due to the reality that students lead on responsibility for their own learning
pace. The flipped classroom has an enormous pedagogical possibility for both lecturers and
students.

There are presently a growing number of lecturers experimenting by flipping their classrooms
at KTH Royal Institute of Technology in Sweden. Therefore, Cronhjort and Weurlander in
2016 focused on group interviews and the students’ perspective in order to inspect students’
perception of flipped classroom in engineering education. The learning situation included
web-based interactive video films, where students had to answer quizzes in order to keep on
watching the films, and interactive in-class sessions with clickers. In general, the students had
unlimited experiences of flipped classroom in many subjects. Their research perceived
strengths, drawbacks, and students’ views on learning with flipped classroom. Overall, the



students opinion were positive to flipped classroom where students experienced many
advantages, but they also pointed out difficulties and had many opinions about how a flipped
learning setting was best implemented. In the interviews, students also expressed their views
on learning and described the process of studying. One of the students had dyslexia and
described her experience and special conditions. Overall, students appreciated the flipped
classroom design, although they identify some difficulties and areas of improvement.

Table 1. The Strengths of Flipped Classroom

Films * Usable for repetition, e.g. before examination

* Possible to rewind, allows time for making notes

* Flexible: adjustable pace and watched at suitable occasion

* Offer more possibilities than live lectures: may include pictures,
animations [and show specific locations or situations discussed in
the lecture]

* Effective, well used time, lectures would be superfluous If films
covered more

* Super as preparations for dyslexics

Quizzes + Facilitate critical thinking

during films |« Give insight that you have not yet understood

* Teacher receives feedback before lectures about what students find

difficult
Encourages * Makes cheating more difficult. Quizzes are better than handing in a
students to paper [as a proof of your preparations]. With papers, many students
prepare for anly copy a peer
lectures * Students feel seen. The teacher can see if | have prepared.

* Easier to understand concepts during lectures when you are
prepared. Acquiring the concepts goes faster

Creates a * Deadlines and partial goals are appreciated.

structure * Preparations for lectures get done

Guidance * Better than YouTube as it reflects what the teacher finds important
In-class * Clickers make you more active. You desire to perform well
activities « Students remain awake and focused with clickers

In-class * Clickers give feedback to each student

feedback * The teacher receives feedback from all students

In-class * Gives faster communication and closer relationship between
interactivity students and teacher

* Facilitates asking questions. It is evident to what extent my peers
[don't] understand

* Interactivity is important, rather than a specific technique. Analogue
discussions are also possible

General * Better perceived retention
aspects * The course is perceived as a role model
* Fun

* Gives confidence
* No perceived drawback




Table 2. The Drawbacks of Flipped Classroom

Films + Difficult to find a suitable degree of difficulty. It depends on
whether students have read the textbook before the films
* There is no index: It's difficult to find a certain passage
* [Ineffective [too long], too short, too easy or too personal films
* Technical problems: Bad sound, didn’t work on tablets
* Students are distracted at home or on the web while watching the
films
Ineffective * Too easy clicker questions, too much like repetition of the films,
in-class miss the challenge
activities * Too difficult questions, | merely waited for him to present the
correct answer
* Too big span between the easiest and most difficult clicker
questions
* | get a feeling that the teacher is unprepared
* Too many clicker questions give a messy impression
* The greatest risk with clickers is that the lecture is merely a long
sequence of questions, and nothing is ever presented
Examples * Students request more contextualization and real world examples
* Students request more examples of examination problems
including hints and guidance, or step-by-step solutions and
confirmation that they have done correct
General * Reading the textbook is not considered as an option
aspects * Better overview with traditional lecture notes. | need to go through
the films before the examination in order to know that | don’t miss
anything
* High pace and high work load
+ Difficult to take responsibility for one’s learning, and judge
whether | work enough
* Clicker questions with a lot of text are difficult for dyslexics

Table 3. The Students’ Suggestion of Flipped Classroom

Films

Focus on introduction of basic concepts, not on details

Short and informative

More materials should be covered in films

More challenging

Should whet the appetite and build confidence, establish a positive
attitude to the subject

It mustn’t be too difficult, you should not lose your self-esteem
Longer films could be divided in parts with add-ons to a basic film
Good when it contains reading instructions, a brief presentation, and
some increasingly difficult examples

Clickers

Should be used sparingly, giving the teacher necessary feedback
Important to find the right difficulty level and number of questions

General

Films should focus the lowest pass grade, class activities
intermediate to high grades, and additional assignments the highest
grade

The lecturer needs to complement the presentations of the textbook
Include an intermediate test with examination problems early in the
course for feedback to students




Bishop and Verleger in 2013 wrote paper provides a comprehensive survey of prior and
ongoing research of the flipped classroom. The study characterized on several dimensions
comprising the type of in-class and out-of-class activities. Results of this study showed that
most research conducted to explore student perceptions and use single-group study designs.
Reports of student perceptions of the flipped classroom are somewhat mixed, but are
generally positive overall. Students tend to prefer in-person lectures to video lectures, but
prefer interactive classroom activities to monotonous lectures. The evidence suggests that
student learning improved for the flipped compared to traditional classroom. However, there
is very little work investigating students’ learning outcomes objectively. They suggested for
future research to investigate the objective of learning outcomes using controlled
experimental or quasi-experimental designs. The paper also recommended that researchers
must have been carefully thinking about the theoretical framework they used to guide the
design of in-class activities thus, additional research needed to examine the influence of
flipped classroom instruction on objective learning outcomes.

90 students in Hong Kong Baptist University who learning English as a Foreign Language
(EFL) were assigned to three conditions namely a structured flipped classroom by using a
WebQuest active learning strategy, a semi-structured flipped classroom, and a traditional
classroom. The research conducted by Feng Teng in 2017. The results showed that the
structured flip classroom were the most helpful instructional intervention in improving
students’ academic performance, followed by the semi-structured flip classroom and the
traditional one. Data collected from the questionnaire and interviews pointed out that students
were more satisfied with the structured flip classroom than the semi-structured flip
classroom. The study concluded that the flipped classroom model could be a functional and
promising pedagogical approach in EFL teaching. However, supplementary research needed
to contribute to the information base of this approach across disciplines.

Table 4. Overall Differences for Three Formats

EG1 EG2 CG
Flip structure  Structured flipped classroom Semi-structured flipped Non-flipped classroom
classroom
Flip tool WebQuests + Online videos Online videos None
Material In- and out-of-class learning Out-of-class learning In- and out-of-class learning
delivery materials were organized in materials were printed and materials were printed and
the QuestGarden format. All distributed to the students delivered in an appropriate
the materials were delivered before class. time during in-class activities.
to the students before each In-class learning materials
lesson. were printed and distributed
to the students in the class.

Before and Students watched online Students watched online Students reviewed learning
after class videos and read materials vwideos and read out-of-class materials and completed
through WebQuests learning materials assignments.

In class Students worked on  Students read in-class Students listened to teacher’s

inquiry-based assignments.

materials and worked on
assignments

lectures and read materials.

Students in structured flipped classroom had more positive attitudes toward flipped teaching
than those in the semi-structured flipped classroom. Additionally, students in the semi-
structured flipped classroom uttered a higher level of satisfaction than those in the traditional
classroom. Results in support of flipped teaching are important because student satisfaction is
one of the primary goals of this model. In this context, students’ responses regarding the
usefulness, feasibility, and agreeability of the flipped teaching model establish the
willingness of students to deploy skills acquired through flipped learning in future scenarios.



Data collected from interviews further suggested the future application of flipped learning
skills. Students found the structured flipped classroom environment more relaxed and
pleasurable than the semi-structured flipped classroom. This demonstrated in a wide variety
of categories: the format of learning materials, better active learning, and higher participation
levels in and outside of class activities, active cooperation, and conducting self-assessment of
learning outcomes. Overall, the flipped approach is convinced students’ needs for autonomy,
competency, relatedness, and thus, create greater conditions for intrinsic motivation, which
lead to empowerment, development, engagement, and an ability to learn independently or at
their own pace.

The rationale of this scoping review conducted by O'Flaherty and Phillips in 2015 was to
present an inclusive outline of relevant research regarding the emergence of the flipped
classroom and the links to pedagogy and educational outcomes, identifying any gaps in the
writing, which could bring up to date outlook design and evaluation. The five-stage
framework by Arksey and O’Malley underpinned the scoping review. The results designated
that there is much indirect evidence emerging of improved academic performance and student
and staff satisfaction with the flipped classroom but a paucity of conclusive evidence that it
contributes to building lifelong learning and other 21st Century skills in under-graduate
education and post-graduate education. It is obvious that even though universities and work
places distinguish efficiencies in the flipped classroom at a time of increasing cost-cutting
measures, academics also see this as an opportunity for curriculum renewal and developing a
more student-centered approach. The flipped model has the potential to enable lecturers to
develop critical and autonomous thought for their students, building the competence for
lifelong learning and consequently preparing future graduates for their place of work
contexts. However, there is a risk that educators renewing their curriculum may not fully
understand the pedagogy of how to interpret effectively the flipped class into practice. Based
on this scoping review, there appears to be some misunderstanding of the key elements
necessary for successful flipping sessions. From the findings there is no single model for the
flipped classroom to date but core features of the flipped learning approach include: content
in advance (generally the pre-recorded lecture), educator awareness of students
understanding, and higher order learning during class time. Outcomes of implementing a
successful flipped class approach should consider helpful student learning that facilitates
critical thinking, and importantly improves student engagement, both within and outside the
class.

The Contra

There is only one research from Jensen et al. conducted in 2015 which resulted contra for the
application of flipped classroom in Brazilian university students. By implementing a quasi-
experimental design, they made comparison between an active non-flipped classrooms and an
active flipped classroom. Based on the result of the research, researchers concluded that
flipped classroom does not have any effect in students’ academic achievement compared with
the non-flipped classroom. The conclusion of the research clearly stated that in choosing
flipped classroom means the digitization of every session and unit from one subject. It needed
extra time for lecturer in making and editing the video or selecting video from miscellaneous
resources for students based on the topic given. In addition, in flipped classroom the students
must read or learn the material before coming to the classroom, however due the different
styles in learning and level of competency it is hard to expect that the students will be at the
same pace in learning.

(Conclusion on Pro and Contra of Flipped Classroom Implementation|

There are numerous potential advantages to this style of learning. Therefore the pros are:
1. Students have more control over their own learning.
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In a flipped classroom, students are possible to boost input and control over their own style in
learning. By providing short lectures via video or giving the students video from Youtube or
other videos from educational sites such as TED Talks at home before coming to the
classroom, students are given the autonomy to learn at their own pace. Students may pause or
rewind the video which given by lecturer, write down several questions they may have
without any hesitation, and discuss all of them with their lecturers and classmates.

These activities also allows students who need more time to comprehend certain concepts to
take their own time in reviewing the material without getting left behind, and
receiveinstantaneoussupport from lecturers and classmates. As a result, it will increase
student achievement and improve student positive attitude and behavior towards teaching
material inside and outside the classroom.

2. It promotes student-centered learning and teamwork

Flipped classrooms allocateefficient class time for mastering skills through teamwork
projects and active brainstorming. These activities support students to learn the concepts from
each other with the supervision of their lecturer. By allowing students to participate in their
own learning activities, they are able to learn by self-discovery, which turns into the ability to
communicate and present their ideas and opinions confidently. Therefore, lecturers are
capable to recognize errors in thinking or concept application, and are more accessible for
one-on-one interaction or in-group communication.

3. Subject and Teaching Materials are more accessible for lecturers and students.

For lecturers by making video lectures available at all times online or providing tutorial and
educational videos, students who are miss class due to join competition or illness, can catch
up with the material quickly. This also gives lecturers more flexibility when they themselves
are sick, or attending conference, or even having meeting outside campus, it will also
eliminates make-up class and abundant assignments for students.

However, there has predictably been some criticism to this bold new model of teaching and
learning.Beside many benefits of flipped classroom there are also some drawbacks, the
contras are:

1. It can create or intensify a digital divide

One of the most important issues is the necessity for students to have access internet via their
laptop or smart phone in order to view the lectures. This is particularly hard for students
whocome from low-income family to purchase extra internet data or students who already
have limited access to resources because they are living in remote area without internet
access around.

2. It relies on preparation and expectation

There is also the concern that since flipped classrooms isreliant on
students’participation;students must be watched the video of lectures at home. Unfortunately,
there is no method to undertake students will oblige or collaborate with the flipped model.

3. There is significant effort on the front-end

Additionally, there is a concern that implementing a flipped classroom adds an extra
workload forlecturers, as there are several elements in preparing teaching materialsintegrated
carefully to allow the class to flourish. Responsibilities include taping, selecting, and
uploading video and material of lectures, which will be take moretime and skill, including
introducing activity in the classroom that will improve the subject matter as well as motivate
students to actively participate and prepare for class. Though lecturers can gradually
integrated flipped elements into their classrooms, it will still require additional time and extra
endeavor from lecturers.

4. Not naturally a Test Preparation Form of Learning

Whether or not it is a good and proper to be implemented in classroom, but it is important to
realize that flipped classrooms do not teach the students to do test. Flipped classrooms do not



follow the model of teaching to improve standardized test scores such as TOEFL or TOEIC.

However, lecturers and students are still required to spend anextensiveportion of occasionin

preparing for test, which in turn interrupts the flipped classroom process.

5. More time on Screen

Every time lecturer starts flipping their classrooms, students will waste hours in front of

screen of smartphone and laptop to watch the lectures. It argued that this has the possibility to

cause serious problems to student’s learning processes, as not everyone may be as proficient
to learning through a screen of smartphone or laptop.
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Abstract

The main goal of successful flipped English classroom is to enhance student learning and
achievement by reversing the traditional model of a classroom by focusing class time on
student understanding rather than on monotonous lecture. This allows class time to be
devoted to expanding on and mastering the material through collaborative learning exercises,
projects, and discussions. Essentially, the task and teaching material that is typically complete
at home will be do in the classroom, while the lectures that are usually done in the classroom
are viewed by video or read by book before coming to the classroom. However, by its
implementation in English classroom it has also pro and contra from the experts, lecturers,
and students. The paper describes the pro and contra of flipped classroom implementation in
teaching and learning English.
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The Flipped Classroom

The flipped classroom has been developed and made popular by Bergmann and Sams (2012)
who first used it to overcome the need to give assistance for students athletes therefore they
can grasp what they missed in the class while they were absent for reason attending
competitions. Initially, the purpose of this method was to record and create the video of some
lectures on a particular subject to facilitate students who had missed the classes to catch up
with the group. The design of this technology is main stages of the teaching and learning
process such as classroom activities and homework reversed. That is, theoretical material
studied by students individually by means of watching video lectures recorded by the teacher
or downloaded from the Internet websites while classroom activities are devoted to fulfilling
practical tasks and discussing the major issues with the lecturer. They have been consistent
supporters of the individual approach to the student, considering that it is necessary to offer
an occasion for students to learn in this way, at such times and in forms in which they want it.
The flipped classroom is defined as a pedagogical model in the book “Flip Your Classroom:
Reach Every Student in Every Class Every Day” Bergmann and Sams (2012) compare the
amount of time spent on learning activities in the traditional and flipped classroom. The
comparison showed that in the flipped classroom much more time is devoted to practical
activities instead of studying the theoretical material (75 minutes versus 35 minutes). The
meaningful activities done at classroom since the students must watch the material given
before coming to classroom. A typical flipped classroom strategy is for lecturers to prerecord
lectures and post them online for students to watch on their own so that class time dedicated
to student-centered learning activities. The design required students’ engagement with
material and encourage critical thinking and problem solving. This student-centered model
requires students be responsible for coming to class with a basic understanding of the
materials, so that they can fully participate in class discussion and activities. Content



acquisition is self-paced and self guided, enabling students to manage when and how much
content they view. It will develop interactive experiences, challenge students to think, and
provide expert approaching and response since open-ended experiences within the classroom
equip students for success by fostering critical cognitive development and promoting
innovation through collaboration.

The Pros

Soliman’s research in 2016 regarding students’ opinions of the flipped classroom strategy
which applied in English for Academic class for Egyptian university students at the end of
semester by providing five questions namely: what did you like about this semester?, what
did you not like at all?, how did you feel about the online classes?, did you like getting the
lectures at home?, and what do you think could be done to make the experience more
enjoyable? The students’ responses were positive regarding their satisfaction in
implementation of flipped classroom as seen in the feedback for each of the questions:

1. The online classes are giving me more skills and experience involving in active class
since the lecturer using diverse teaching methods to make the classroom atmosphere
motivating and enjoying for us.

2. This English subject was the most subject that students achieved benefit and learned
much. They liked how learned in class by doing meaningful activities and enjoyed
how lecturer made them learned many things in the same time with no boredom at all
in classroom.

3. Online classes are superior for the reason that quizzes can be completed at any time
also to learn lectures from video and read as preparation before class is an excellent
approach to learn.

4. The flipped classroom is truly advantageous to students as it is an indication to check
whether they were working on the correct path or not.

5. The thing that students liked this semester was the online classes were efficient and
easy to be understood.

A survey research conducted in National Tomsk Polytechnic University in 2015 at Russia by
Evseeva and Solozhenko. The result stated that 85% of students involved in the survey
agreed the idea of integrating the flipped classroom technology into the learning process.
15% of students were not motivated by this technology because of the problems they faced
with such as the difficulties that students experienced working with the electronic course such
as access to internet, limited time for finishing online assignments, complexity with self-
discipline to manage their task properly. Almost all students which is represented by 98%
declared ease of use of e-learning materials as one of the most important advantages of the
course. 75% of students appreciated the great chances for collaboration and communication
via e-learning. Flipped classroom offers lecturers flexible timetable, participation and
motivation of students in studying English as a foreign languages and increase students’
academic performance. Furthermore, it has a positive impact on students’ self-discipline and
self-directedness due to the reality that students lead on responsibility for their own learning
pace. The flipped classroom has an enormous pedagogical possibility for both lecturers and
students.

There are presently a growing number of lecturers experimenting by flipping their classrooms
at KTH Royal Institute of Technology in Sweden. Therefore, Cronhjort and Weurlander in
2016 focused on group interviews and the students’ perspective in order to inspect students’
perception of flipped classroom in engineering education. The learning situation included
web-based interactive video films, where students had to answer quizzes in order to keep on
watching the films, and interactive in-class sessions with clickers. In general, the students had
unlimited experiences of flipped classroom in many subjects. Their research perceived
strengths, drawbacks, and students’ views on learning with flipped classroom. Overall, the



students opinion were positive to flipped classroom where students experienced many
advantages, but they also pointed out difficulties and had many opinions about how a flipped
learning setting was best implemented. In the interviews, students also expressed their views
on learning and described the process of studying. One of the students had dyslexia and
described her experience and special conditions. Overall, students appreciated the flipped
classroom design, although they identify some difficulties and areas of improvement.

Table 1. The Strengths of Flipped Classroom

Films

-

-

-

Usable for repetition, e.g. before examination

Possible to rewind, allows time for making notes

Flexible: adjustable pace and watched at suitable occasion

Offer more possibilities than live lectures: may include pictures,
animations [and show specific locations or situations discussed in
the lecture]

Effective, well used time, lectures would be superfluous if films
covered more

Super as preparations for dyslexics

Quizzes
during films

Facilitate critical thinking
Give insight that you have not yet understood

Teacher receives feedback before lectures about what students find
difficult

Encourages
students to
prepare for

Makes cheating more difficult. Quizzes are better than handing in a
paper [as a proof of your preparations]. With papers, many students
only copy a peer

lectures * Students feel seen. The teacher can see if | have prepared.

* Easier to understand concepts during lectures when you are
prepared. Acquiring the concepts goes faster

Creates a * Deadlines and partial goals are appreciated.

structure * Preparations for lectures get done

Guidance * Better than YouTube as it reflects what the teacher finds important

In-class * Clickers make you more active. You desire to perform well.

activities « Students remain awake and focused with clickers

In-class * Clickers give feedback to each student

feedback * The teacher receives feedback from all students

In-class * (ives faster communication and closer relationship between

interactivity

students and teacher

Facilitates asking questions. It is evident to what extent my peers
[don't] understand

Interactivity is important, rather than a specific technigque. Analogue
discussions are also possible

General
aspects

Better perceived retention

The course is perceived as a role model
Fun

Gives confidence

Mo perceived drawback




Table 2. The Drawbacks of Flipped Classroom

Films

+ Difficult to find a suitable degree of difficulty. It depends on
whether students have read the textbook befare the films

* There is no index: It's difficult to find a certain passage

* [Ineffective [too long], too short, too easy or too personal films

* Technical problems: Bad sound, didn’t work on tablets

* Students are distracted at home or on the web while watching the
films

Ineffective
in-class
activities

* Too easy clicker questions, too much like repetition of the films,
miss the challenge

+ Too difficult questions, | merely waited for him to present the
correct answer

* Too big span between the easiest and most difficult clicker
gquestions

* | get a feeling that the teacher is unprepared

* Too many clicker questions give a messy impression

* The greatest risk with clickers is that the lecture is merely a long
sequence of questions, and nothing is ever presented

Examples

* Students request more contextualization and real world examples

* Students request more examples of examination problems
including hints and guidance, or step-by-step solutions and
confirmation that they have done correct

General
aspects

* Reading the textbook is not considered as an option

+ Better overview with traditional lecture notes. | need to go through
the films before the examination in order to know that | don’t miss
anything

* High pace and high work load

+ Difficult to take responsibility for one’s learning, and judge
whether | work enough

* Clicker questions with a lot of text are difficult for dyslexics

Table 3. The Students’ Suggestion of Flipped Classroom

Films

Focus on introduction of basic concepts, not on details

Short and informative

More materials should be covered in films

More challenging

Should whet the appetite and build confidence, establish a positive
attitude to the subject

It mustn't be too difficult, you should not lose your self-esteem
Longer films could be divided in parts with add-ons to a basic film
Good when it contains reading instructions, a brief presentation, and
some increasingly difficult examples

Clickers

Should be used sparingly, giving the teacher necessary feedback
Important to find the right difficulty level and number of questions

General

Films should focus the lowest pass grade, class activities
intermediate to high grades, and additional assignments the highest
grade

The lecturer needs to complement the presentations of the textbook
Include an intermediate test with examination problems early in the
course for feedback to students




Bishop and Verleger in 2013 wrote paper provides a comprehensive survey of prior and
ongoing research of the flipped classroom. The study characterized on several dimensions
comprising the type of in-class and out-of-class activities. Results of this study showed that
most research conducted to explore student perceptions and use single-group study designs.
Reports of student perceptions of the flipped classroom are somewhat mixed, but are
generally positive overall. Students tend to prefer in-person lectures to video lectures, but
prefer interactive classroom activities to monotonous lectures. The evidence suggests that
student learning improved for the flipped compared to traditional classroom. However, there
is very little work investigating students’ learning outcomes objectively. They suggested for
future research to investigate the objective of learning outcomes using controlled
experimental or quasi-experimental designs. The paper also recommended that researchers
must have been carefully thinking about the theoretical framework they used to guide the
design of in-class activities thus, additional research needed to examine the influence of
flipped classroom instruction on objective learning outcomes.

90 students in Hong Kong Baptist University who learning English as a Foreign Language
(EFL) were assigned to three conditions namely a structured flipped classroom by using a
WebQuest active learning strategy, a semi-structured flipped classroom, and a traditional
classroom. The research conducted by Feng Teng in 2017. The results showed that the
structured flip classroom were the most helpful instructional intervention in improving
students’ academic performance, followed by the semi-structured flip classroom and the
traditional one. Data collected from the questionnaire and interviews pointed out that students
were more satisfied with the structured flip classroom than the semi-structured flip
classroom. The study concluded that the flipped classroom model could be a functional and
promising pedagogical approach in EFL teaching. However, supplementary research needed
to contribute to the information base of this approach across disciplines.

Table 4. Overall Differences for Three Formats

EG1 EG2 CG
Flip structure  Structured flipped classroom Semu-structured flipped Non-flipped classroom
classroom
Flip tool WebQuests + Online videos Online videos None
Material In- and out-of-class learning Out-of-class learning In- and out-of-class learning
delivery materials were organized in materials were printed and materials were printed and
the QuestGarden format All distributed to the students delivered in an appropriate
the materials were delivered before class. time during in-class activifies.
to the stdents before each In-class learming materials
lesson. were printed and distributed
to the students in the class.

Before  and Students watched online Students watched online Students reviewed learning
after class videos and read materials videos and read out-of-class materials and  completed
through WebQuests learning materials assignments.

In class Students worked on Students read in-class Students listened to teacher’s
inquiry-based assignments. materials and worked on lectures and read materials.

assignments

Students in structured flipped classroom had more positive attitudes toward flipped teaching
than those in the semi-structured flipped classroom. Additionally, students in the semi-
structured flipped classroom uttered a higher level of satisfaction than those in the traditional
classroom. Results in support of flipped teaching are important because student satisfaction is
one of the primary goals of this model. In this context, students’ responses regarding the
usefulness, feasibility, and agreeability of the flipped teaching model establish the
willingness of students to deploy skills acquired through flipped learning in future scenarios.



Data collected from interviews further suggested the future application of flipped learning
skills. Students found the structured flipped classroom environment more relaxed and
pleasurable than the semi-structured flipped classroom. This demonstrated in a wide variety
of categories: the format of learning materials, better active learning, and higher participation
levels in and outside of class activities, active cooperation, and conducting self-assessment of
learning outcomes. Overall, the flipped approach is convinced students’ needs for autonomy,
competency, relatedness, and thus, create greater conditions for intrinsic motivation, which
lead to empowerment, development, engagement, and an ability to learn independently or at
their own pace.

The rationale of this scoping review conducted by O'Flaherty and Phillips in 2015 was to
present an inclusive outline of relevant research regarding the emergence of the flipped
classroom and the links to pedagogy and educational outcomes, identifying any gaps in the
writing, which could bring up to date outlook design and evaluation. The five-stage
framework by Arksey and O’Malley underpinned the scoping review. The results designated
that there is much indirect evidence emerging of improved academic performance and student
and staff satisfaction with the flipped classroom but a paucity of conclusive evidence that it
contributes to building lifelong learning and other 21st Century skills in under-graduate
education and post-graduate education. It is obvious that even though universities and work
places distinguish efficiencies in the flipped classroom at a time of increasing cost-cutting
measures, academics also see this as an opportunity for curriculum renewal and developing a
more student-centered approach. The flipped model has the potential to enable lecturers to
develop critical and autonomous thought for their students, building the competence for
lifelong learning and consequently preparing future graduates for their place of work
contexts. However, there is a risk that educators renewing their curriculum may not fully
understand the pedagogy of how to interpret effectively the flipped class into practice. Based
on this scoping review, there appears to be some misunderstanding of the key elements
necessary for successful flipping sessions. From the findings there is no single model for the
flipped classroom to date but core features of the flipped learning approach include: content
in advance (generally the pre-recorded lecture), educator awareness of students
understanding, and higher order learning during class time. Outcomes of implementing a
successful flipped class approach should consider helpful student learning that facilitates
critical thinking, and importantly improves student engagement, both within and outside the
class.

The Contra

There is only one research from Jensen et al. conducted in 2015 which resulted contra for the
application of flipped classroom in Brazilian university students. By implementing a quasi-
experimental design, they made comparison between an active non-flipped classrooms and an
active flipped classroom. Based on the result of the research, researchers concluded that
flipped classroom does not have any effect in students’ academic achievement compared with
the non-flipped classroom. The conclusion of the research clearly stated that in choosing
flipped classroom means the digitization of every session and unit from one subject. It needed
extra time for lecturer in making and editing the video or selecting video from miscellaneous
resources for students based on the topic given. In addition, in flipped classroom the students
must read or learn the material before coming to the classroom, however due the different
styles in learning and level of competency it is hard to expect that the students will be at the
same pace in learning.

Conclusion on Pro and Contra of Flipped Classroom Implementation

There are numerous potential advantages to this style of learning. Therefore the pros are:

1. Students have more control over their own learning.



In a flipped classroom, students are possible to boost input and control over their own style in
learning. By providing short lectures via video or giving the students video from Youtube or
other videos from educational sites such as TED Talks at home before coming to the
classroom, students are given the autonomy to learn at their own pace. Students may pause or
rewind the video which given by lecturer, write down several questions they may have
without any hesitation, and discuss all of them with their lecturers and classmates.

These activities also allows students who need more time to comprehend certain concepts to
take their own time in reviewing the material without getting left behind, and receive
instantaneous support from lecturers and classmates. As a result, it will increase student
achievement and improve student positive attitude and behavior towards teaching material
inside and outside the classroom.

2. It promotes student-centered learning and teamwork

Flipped classrooms allocate efficient class time for mastering skills through teamwork
projects and active brainstorming. These activities support students to learn the concepts
from each other with the supervision of their lecturer. By allowing students to participate in
their own learning activities, they are able to learn by self-discovery, which turns into the
ability to communicate and present their ideas and opinions confidently. Therefore, lecturers
are capable to recognize errors in thinking or concept application, and are more accessible for
one-on-one interaction or in-group communication.

3. Subject and Teaching Materials are more accessible for lecturers and students.

For lecturers by making video lectures available at all times online or providing tutorial and
educational videos, students who are miss class due to join competition or illness, can catch
up with the material quickly. This also gives lecturers more flexibility when they themselves
are sick, or attending conference, or even having meeting outside campus, it will also
eliminates make-up class and abundant assignments for students.

However, there has predictably been some criticism to this bold new model of teaching and
learning. Beside many benefits of flipped classroom there are also some drawbacks, the
contras are:

1. It can create or intensify a digital divide

One of the most important issues is the necessity for students to have access internet via their
laptop or smart phone in order to view the lectures. This is particularly hard for students who
come from low-income family to purchase extra internet data or students who already have
limited access to resources because they are living in remote area without internet access
around.

2. It relies on preparation and expectation

There is also the concern that since flipped classrooms is reliant on students’ participation;
students must be watched the video of lectures at home. Unfortunately, there is no method to
undertake students will oblige or collaborate with the flipped model.

3. There is significant effort on the front-end

Additionally, there is a concern that implementing a flipped classroom adds an extra
workload for lecturers, as there are several elements in preparing teaching materials
integrated carefully to allow the class to flourish. Responsibilities include taping, selecting,
and uploading video and material of lectures, which will be take more time and skill,
including introducing activity in the classroom that will improve the subject matter as well as
motivate students to actively participate and prepare for class. Though lecturers can gradually
integrated flipped elements into their classrooms, it will still require additional time and extra
endeavor from lecturers.

4. Not naturally a Test Preparation Form of Learning

Whether or not it is a good and proper to be implemented in classroom, but it is important to
realize that flipped classrooms do not teach the students to do test. Flipped classrooms do not



follow the model of teaching to improve standardized test scores such as TOEFL or TOEIC.

However, lecturers and students are still required to spend an extensive portion of occasion in

preparing for test, which in turn interrupts the flipped classroom process.

5. More time on Screen

Every time lecturer starts flipping their classrooms, students will waste hours in front of

screen of smart phone and laptop to watch the lectures. It argued that this has the possibility

to cause serious problems to student’s learning processes, as not everyone may be as
proficient to learning through a screen of smart phone or laptop.
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Abstract

The main goal of successful flipped English classroom is to enhance student learning and
achievement by reversing the traditional model of a classroom by focusing class time on
student understanding rather than on monotonous lecture. This allows class time to be
devoted to expanding on and mastering the material through collaborative learning exercises,
projects, and discussions. Essentially, the task and teaching material that is typically complete
at home will be done in the classroom, while the lectures that are usually done in the
classroom are viewed through a video or read through a book before coming to the
classroom. However, by flipping the English classroom it has also pro and contra from the
experts, lecturers, and students. The paper describes the pro and contra of flipped classroom
implementation in teaching and learning English.

Keywords: Flipped classroom, English, pro, contra

The Flipped Classroom

The flipped classroom has been developed and made popular by Bergmann and Sams (2012)
who first used it to overcome the need to give assistance for students athletes therefore they
can grasp what they missed in the class while they were absent for reason attending
competitions. Initially, the purpose of this method was to record and create the video of some
lectures on a particular subject to facilitate students who had missed the classes to catch up
with the group. The design of this technology is main stages of the teaching and learning
process such as classroom activities and homework reversed. That is, theoretical material
studied by students individually by means of watching video lectures recorded by the teacher
or downloaded from the Internet websites while classroom activities are devoted to fulfilling
practical tasks and discussing the major issues with the lecturer. They have been consistent
supporters of the individual approach to the student, considering that it is necessary to offer
an occasion for students to learn in this way, at such times and in forms in which they want it.
The flipped classroom is defined as a pedagogical model in the book “Flip Your Classroom:
Reach Every Student in Every Class Every Day” Bergmann and Sams (2012) compare the
amount of time spent on learning activities in the traditional and flipped classroom. The
comparison showed that in the flipped classroom much more time is devoted to practical
activities instead of studying the theoretical material (75 minutes versus 35 minutes). The
meaningful activities done at classroom since the students must watch the material given
before coming to classroom. A typical flipped classroom strategy is for lecturers to prerecord
lectures and post them online for students to watch on their own so that class time dedicated
to student-centered learning activities. The design required students’ engagement with
material and encourage critical thinking and problem solving. This student-centered model
requires students be responsible for coming to class with a basic understanding of the
materials, so that they can fully participate in class discussion and activities. Content



acquisition is self-paced and self guided, enabling students to manage when and how much
content they view. It will develop interactive experiences, challenge students to think, and
provide expert approaching and response since open-ended experiences within the classroom
equip students for success by fostering critical cognitive development and promoting
innovation through collaboration.

The Pros

Soliman’s research in 2016 regarding students’ opinions of the flipped classroom strategy
which applied in English for Academic class for Egyptian university students at the end of
semester by providing five questions namely: what did you like about this semester?, what
did you not like at all?, how did you feel about the online classes?, did you like getting the
lectures at home?, and what do you think could be done to make the experience more
enjoyable? The students’ responses were positive regarding their satisfaction in
implementation of flipped classroom as seen in the feedback for each of the questions:

1. The online classes are giving them more skills and experience involving in active
class since the lecturer using diverse teaching methods to make the classroom
atmosphere motivating and enjoying for us.

2. This English subject was the most subject that students achieved benefit and learned
much. They liked how learned in class by doing meaningful activities and enjoyed
how lecturer made them learned many things in the same time with no boredom at all
in classroom.

3. Online classes are superior for the reason that quizzes can be completed at any time
also to learn lectures from video and read as preparation before class is an excellent
approach to learn.

4. The flipped classroom is truly advantageous to students as it is an indication to check
whether they were working on the correct path or not.

5. The thing that students liked this semester was the online classes were efficient and
easy to be understood.

A survey research conducted in National Tomsk Polytechnic University in 2015 at Russia by
Evseeva and Solozhenko. The result stated that 85% of students involved in the survey
agreed the idea of integrating the flipped classroom technology into the learning process.
15% of students were not motivated by this technology because of the problems they faced
with such as the difficulties that students experienced working with the electronic course such
as access to internet, limited time for finishing online assignments, complexity with self-
discipline to manage their task properly. Almost all students which is represented by 98%
declared ease of use of e-learning materials as one of the most important advantages of the
course. 75% of students appreciated the great chances for collaboration and communication
via e-learning. Flipped classroom offers lecturers flexible timetable, participation and
motivation of students in studying English as a foreign languages and increase students’
academic performance. Furthermore, it has a positive impact on students’ self-discipline and
self-directedness due to the reality that students lead on responsibility for their own learning
pace. The flipped classroom has an enormous pedagogical possibility for both lecturers and
students.

There are presently a growing number of lecturers experimenting by flipping their classrooms
at KTH Royal Institute of Technology in Sweden. Therefore, Cronhjort and Weurlander in
2016 focused on group interviews and the students’ perspective in order to inspect students’
perception of flipped classroom in engineering education. The learning situation included
web-based interactive video films, where students had to answer quizzes in order to keep on
watching the films, and interactive in-class sessions with clickers. In general, the students had
unlimited experiences of flipped classroom in many subjects. Their research perceived
strengths, drawbacks, and students’ views on learning with flipped classroom. Overall, the



students opinion were positive to flipped classroom where students experienced many
advantages, but they also pointed out difficulties and had many opinions about how a flipped
learning setting was best implemented. In the interviews, students also expressed their views
on learning and described the process of studying. One of the students had dyslexia and
described her experience and special conditions. Overall, students appreciated the flipped
classroom design, although they identify some difficulties and areas of improvement.

Table 1. The Strengths of Flipped Classroom

Films

-

-

-

Usable for repetition, e.g. before examination

Possible to rewind, allows time for making notes

Flexible: adjustable pace and watched at suitable occasion

Offer more possibilities than live lectures: may include pictures,
animations [and show specific locations or situations discussed in
the lecture]

Effective, well used time, lectures would be superfluous if films
covered more

Super as preparations for dyslexics

Quizzes
during films

Facilitate critical thinking
Give insight that you have not yet understood

Teacher receives feedback before lectures about what students find
difficult

Encourages
students to
prepare for

Makes cheating more difficult. Quizzes are better than handing in a
paper [as a proof of your preparations]. With papers, many students
only copy a peer

lectures * Students feel seen. The teacher can see if | have prepared.

* Easier to understand concepts during lectures when you are
prepared. Acquiring the concepts goes faster

Creates a * Deadlines and partial goals are appreciated.

structure * Preparations for lectures get done

Guidance * Better than YouTube as it reflects what the teacher finds important

In-class * Clickers make you more active. You desire to perform well.

activities « Students remain awake and focused with clickers

In-class * Clickers give feedback to each student

feedback * The teacher receives feedback from all students

In-class * (ives faster communication and closer relationship between

interactivity

students and teacher

Facilitates asking questions. It is evident to what extent my peers
[don't] understand

Interactivity is important, rather than a specific technigque. Analogue
discussions are also possible

General
aspects

Better perceived retention

The course is perceived as a role model
Fun

Gives confidence

Mo perceived drawback




Table 2. The Drawbacks of Flipped Classroom

Films

+ Difficult to find a suitable degree of difficulty. It depends on
whether students have read the textbook befare the films

* There is no index: It's difficult to find a certain passage

* [Ineffective [too long], too short, too easy or too personal films

* Technical problems: Bad sound, didn’t work on tablets

* Students are distracted at home or on the web while watching the
films

Ineffective
in-class
activities

* Too easy clicker questions, too much like repetition of the films,
miss the challenge

+ Too difficult questions, | merely waited for him to present the
correct answer

* Too big span between the easiest and most difficult clicker
gquestions

* | get a feeling that the teacher is unprepared

* Too many clicker questions give a messy impression

* The greatest risk with clickers is that the lecture is merely a long
sequence of questions, and nothing is ever presented

Examples

* Students request more contextualization and real world examples

* Students request more examples of examination problems
including hints and guidance, or step-by-step solutions and
confirmation that they have done correct

General
aspects

* Reading the textbook is not considered as an option

+ Better overview with traditional lecture notes. | need to go through
the films before the examination in order to know that | don’t miss
anything

* High pace and high work load

+ Difficult to take responsibility for one’s learning, and judge
whether | work enough

* Clicker questions with a lot of text are difficult for dyslexics

Table 3. The Students’ Suggestion of Flipped Classroom

Films

Focus on introduction of basic concepts, not on details

Short and informative

More materials should be covered in films

More challenging

Should whet the appetite and build confidence, establish a positive
attitude to the subject

It mustn't be too difficult, you should not lose your self-esteem
Longer films could be divided in parts with add-ons to a basic film
Good when it contains reading instructions, a brief presentation, and
some increasingly difficult examples

Clickers

Should be used sparingly, giving the teacher necessary feedback
Important to find the right difficulty level and number of questions

General

Films should focus the lowest pass grade, class activities
intermediate to high grades, and additional assignments the highest
grade

The lecturer needs to complement the presentations of the textbook
Include an intermediate test with examination problems early in the
course for feedback to students




Bishop and Verleger in 2013 wrote paper provides a comprehensive survey of prior and
ongoing research of the flipped classroom. The study characterized on several dimensions
comprising the type of in-class and out-of-class activities. Results of this study showed that
most research conducted to explore student perceptions and use single-group study designs.
Reports of student perceptions of the flipped classroom are somewhat mixed, but are
generally positive overall. Students tend to prefer in-person lectures to video lectures, but
prefer interactive classroom activities to monotonous lectures. The evidence suggests that
student learning improved for the flipped compared to traditional classroom. However, there
is very little work investigating students’ learning outcomes objectively. They suggested for
future research to investigate the objective of learning outcomes using controlled
experimental or quasi-experimental designs. The paper also recommended that researchers
must have been carefully thinking about the theoretical framework they used to guide the
design of in-class activities thus, additional research needed to examine the influence of
flipped classroom instruction on objective learning outcomes.

The rationale of this scoping review conducted by O'Flaherty and Phillips in 2015 was to
present an inclusive outline of relevant research regarding the emergence of the flipped
classroom and the links to pedagogy and educational outcomes, identifying any gaps in the
writing, which could bring up to date outlook design and evaluation. The five-stage
framework by Arksey and O’Malley underpinned the scoping review. The results designated
that there is much indirect evidence emerging of improved academic performance and student
and staff satisfaction with the flipped classroom but a paucity of conclusive evidence that it
contributes to building lifelong learning and other 21st Century skills in under-graduate
education and post-graduate education. It is obvious that even though universities and work
places distinguish efficiencies in the flipped classroom at a time of increasing cost-cutting
measures, academics also see this as an opportunity for curriculum renewal and developing a
more student-centered approach. The flipped model has the potential to enable lecturers to
develop critical and autonomous thought for their students, building the competence for
lifelong learning and consequently preparing future graduates for their place of work
contexts. However, there is a risk that educators renewing their curriculum may not fully
understand the pedagogy of how to interpret effectively the flipped class into practice. Based
on this scoping review, there appears to be some misunderstanding of the key elements
necessary for successful flipping sessions. From the findings there is no single model for the
flipped classroom to date but core features of the flipped learning approach include: content
in advance (generally the pre-recorded lecture), educator awareness of students
understanding, and higher order learning during class time. Outcomes of implementing a
successful flipped class approach should consider helpful student learning that facilitates
critical thinking, and importantly improves student engagement, both within and outside the
class.

90 students in Hong Kong Baptist University who learning English as a Foreign Language
(EFL) were assigned to three conditions namely a structured flipped classroom by using a
WebQuest active learning strategy, a semi-structured flipped classroom, and a traditional
classroom. The research conducted by Feng Teng in 2017. The results showed that the
structured flip classroom were the most helpful instructional intervention in improving
students’ academic performance, followed by the semi-structured flip classroom and the
traditional one. Data collected from the questionnaire and interviews pointed out that students
were more satisfied with the structured flip classroom than the semi-structured flip
classroom. The study concluded that the flipped classroom model could be a functional and
promising pedagogical approach in EFL teaching. However, supplementary research needed
to contribute to the information base of this approach across disciplines.



Table 4. Overall Differences for Three Formats

EG1 EG2 CG
Flip structure  Structured flipped classroom Semi-structured flipped Non-flipped classroom
classroom
Flip tool WebQuests + Online videos Online videos None
Material In- and out-of-class learning Out-of-class learning In- and out-of-class learning
delivery materials were organized in materials were printed and materials were printed and
the QuestGarden format All distributed to the students delivered in an appropriate
the materials were delivered before class. time during in-class activifies.
to the students before each In-class leamning materials
lesson. were printed and distributed
to the students in the class.

Before and Students watched online Students watched online Students reviewed learming
after class videos and read materials videos and read out-of-class materials and completed
through WebQuests learning materials assignments.

In class Students worked on Students read in-class Students listened to teacher’s
inguiry-based assignments. materials and worked on  lectures and read maferials.

assignments

Students in structured flipped classroom had more positive attitudes toward flipped teaching
than those in the semi-structured flipped classroom. Additionally, students in the semi-
structured flipped classroom uttered a higher level of satisfaction than those in the traditional
classroom. Results in support of flipped teaching are important because student satisfaction is
one of the primary goals of this model. In this context, students’ responses regarding the
usefulness, feasibility, and agreeability of the flipped teaching model establish the
willingness of students to deploy skills acquired through flipped learning in future scenarios.
Data collected from interviews further suggested the future application of flipped learning
skills. Students found the structured flipped classroom environment more relaxed and
pleasurable than the semi-structured flipped classroom. This demonstrated in a wide variety
of categories: the format of learning materials, better active learning, and higher participation
levels in and outside of class activities, active cooperation, and conducting self-assessment of
learning outcomes. Overall, the flipped approach is convinced students’ needs for autonomy,
competency, relatedness, and thus, create greater conditions for intrinsic motivation, which
lead to empowerment, development, engagement, and an ability to learn independently or at
their own pace.

Recent research in 2018 conducted by Sojayapan and Khlaisang to 30 students in Thailand
employed three instruments consists of flipped classroom model with online group
investigation, a website for flipped classroom, and a learning management plan. The results
reported that a flipped classroom with online group investigation possibly would promote
team learning ability. Based on the research findings the availability of essential equipment
such as computers and the Internet, as well as the skills required for information searching
and communication, are principal. The content selection must be appropriate for this learning
management model such as lecture-based contents that learners can re-watch videos for
comprehension. This model allows learners to be responsible for their own learning pace.
Furthermore, a flipped classroom can be applied with other teaching methods such as project-
based learning and problem-based learning.

The Contra

There is only one research from Jensen et al. conducted in 2015 which resulted contra for the
application of flipped classroom in Brazilian university students. By implementing a quasi-
experimental design, they made comparison between an active non-flipped classrooms and an
active flipped classroom. Based on the result of the research, researchers concluded that



flipped classroom does not have any effect in students’ academic achievement compared with
the non-flipped classroom. The conclusion of the research clearly stated that in choosing
flipped classroom means the digitization of every session and unit from one subject. It needed
extra time for lecturer in making and editing the video or selecting video from miscellaneous
resources for students based on the topic given. In addition, in flipped classroom the students
must read or learn the material before coming to the classroom, however due the different
styles in learning and level of competency it is hard to expect that the students will be at the
same pace in learning.

Conclusion on Pro and Contra of Flipped Classroom Implementation

There are numerous potential advantages to this style of learning. Therefore the pros are:

1. Students have more control over their own learning.

In a flipped classroom, students are possible to boost input and control over their own style in
learning. By providing short lectures via video or giving the students video from Youtube or
other videos from educational sites such as TED Talks at home before coming to the
classroom, students are given the autonomy to learn at their own pace. Students may pause or
rewind the video which given by lecturer, write down several questions they may have
without any hesitation, and discuss all of them with their lecturers and classmates.

These activities also allows students who need more time to comprehend certain concepts to
take their own time in reviewing the material without getting left behind, and receive
instantaneous support from lecturers and classmates. As a result, it will increase student
achievement and improve student positive attitude and behavior towards teaching material
inside and outside the classroom.

2. It promotes student-centered learning and teamwork

Flipped classrooms allocate efficient class time for mastering skills through teamwork
projects and active brainstorming. These activities support students to learn the concepts
from each other with the supervision of their lecturer. By allowing students to participate in
their own learning activities, they are able to learn by self-discovery, which turns into the
ability to communicate and present their ideas and opinions confidently. Therefore, lecturers
are capable to recognize errors in thinking or concept application, and are more accessible for
one-on-one interaction or in-group communication.

3. Subject and Teaching Materials are more accessible for lecturers and students.

For lecturers by making video lectures available at all times online or providing tutorial and
educational videos, students who are miss class due to join competition or illness, can catch
up with the material quickly. This also gives lecturers more flexibility when they themselves
are sick, or attending conference, or even having meeting outside campus, it will also
eliminates make-up class and abundant assignments for students.

However, there has predictably been some criticism to this bold new model of teaching and
learning. Beside many benefits of flipped classroom there are also some drawbacks, the
contras are:

1. It can create or intensify a digital divide

One of the most important issues is the necessity for students to have access internet via their
laptop or smart phone in order to view the lectures. This is particularly hard for students who
come from low-income family to purchase extra internet data or students who already have
limited access to resources because they are living in remote area without internet access
around.

2. It relies on preparation and expectation

There is also the concern that since flipped classrooms is reliant on students’ participation;
students must be watched the video of lectures at home. Unfortunately, there is no method to
undertake students will oblige or collaborate with the flipped model.

3. There is significant effort on the front-end



Additionally, there is a concern that implementing a flipped classroom adds an extra
workload for lecturers, as there are several elements in preparing teaching materials
integrated carefully to allow the class to flourish. Responsibilities include taping, selecting,
and uploading video and material of lectures, which will be take more time and skill,
including introducing activity in the classroom that will improve the subject matter as well as
motivate students to actively participate and prepare for class. Though lecturers can gradually
integrated flipped elements into their classrooms, it will still require additional time and extra
endeavor from lecturers.

4. Not naturally a Test Preparation Form of Learning

Whether or not it is a good and proper to be implemented in classroom, but it is important to

realize that flipped classrooms do not teach the students to do test. Flipped classrooms do not

follow the model of teaching to improve standardized test scores such as TOEFL or TOEIC.

However, lecturers and students are still required to spend an extensive portion of occasion in

preparing for test, which in turn interrupts the flipped classroom process.

5. More time on Screen

Every time lecturer starts flipping their classrooms, students will waste hours in front of

screen of smart phone and laptop to watch the lectures. It argued that this has the possibility

to cause serious problems to student’s learning processes, as not everyone may be as
proficient to learning through a screen of smart phone or laptop.

Overall, the use of flipped classroom stimulated the didactic, direct instruction lecture away

from the classroom and into a more student-friendly environment of electronic technology.

The core pedagogical concept did not change with the use of the flipped classroom but

instead changed passive listening and learning to active participation of students in the

classroom (Nolan & Washington, 2013). Employing videos made by the teacher or lecturer
was not even necessary due to miscellaneous videos can easily be found over the internet

such as from Khan Academy, YouTube, or TED Talk. Students could have possessed a

technology device that they use to access the internet, as the technology increasing very fast

the flipped classroom is one way of incorporating new ideas inside the classrooms and
outside the classrooms. Educators can form their own technology experience and bond it with
the students’ achievement in learning.
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